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INTRODUCTION

The Compedium of National Good Practicesthe outcome 4 of the VEEDS projeab Effective
forecasting as a mechanism for aligning VET and Economic Develdptreagies). Theessential
objective of VEB 5{ A& (2 XM&dhwibhelp labbul thatkietolisérvatoriisMOs]to

tailor their forecasting activities to the needs of VET actors and economic development audiences in
their particular region ofocalitye Kk pursuing this objective, therojectdrawsfrom the knowledge
andregional and national expertis# the project partners, which areMOsand bodiedrom the

Czech Republic, Germany, Itahe NetherlandsSpain Sweden and the URthrough a number of
standardsed case studylonger, more irdepth studies) andjood practicgshorter studies) reports,

each partner hapresentedthe most important examplesf good practicevhichhighlighta
relationshipbetween the forecasting activities @MOsand economic developmerm general These

case stutesandgood practicaeportshave beercarried outat both the regional and national level.

In orderto compile and analystihe numerousexamplesof good practice which have been

presented | ad{e@yiKSaia wSLRZNI¢.KFcra 0SSy LINPRdJzOSR

This compendiumprovides a simpleverviewof all thegood practiceaeports which have been
produced at he national levelas well as corresponding compendiuosompiled fom all thecase
studyandgood practicaeportsgatheredat the regional leveloutcome 2) In comparison to the
outputs describing theegional levelnitiatives the Compendium of National Good Practices gathers
good practicaeportscurrently with nocase studes. In Qutput 5, on the other handall thecase
studyreportsrepresent a combinedatabase made ahe regional and national lev&lin all the
compendiums (outcomes 2,4and&8)j  E2y2Yeé 2F FAOS aiKSYS&aé¢ Aa
compendium, as in Table 1. For reference, Table 1 also listafigestudyeports which have been
producedat the national level. Each theme has a section under which the correspogalirg
practicereports are briefly described link to specifi@dnnexeswith the correspondingjood practice
reportsare also includethroughout this document
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THEME 1: MATCHING THEEDUCATION WITH EMPLAERS” NEED

This theme consists of sixamplesone from Spain, Italy, the Czech Republic and Sweden,
regpectively, and two from Germanyhere are nanationalcase studies availableithin this theme,
and thus the listedsood Practicstudiesaccount for all the national examples which have been
studied within the scope of VEHDS

Neverthelesthe examplegjathered thoroughout the VEEDS projeailemonstratea crucial need of
instituting strong links between the providers of education and the detiszon the labour market
Interestingly, thestudied institutiongprovidedexamples of initiatives taken from all the main parties
in the world of workthat isfrom the world ofbusiness (Hezibi in Spain), tinade unions (IAL in

Italy) and a varietyof other publicagents (@ll remainng studies). In all the examples, however, it is
also apparent that each particular institutidvas relied heavily onformal or informal links to the
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demand side of the labour markeab succeed with its objectiveginally, all the studiedGood
Practices (with anexception ofthe IAL in Italy, displayed aother common featureTheyare still
rather new initativesandtherefore often still in adevelopmenal stage Thisdevelopmental cycle in
itself can be interpreted aa response to growingeeds ofincreasingly qualified VEAI the post
secondary level and above, aften projectedfor modern economies.

Table 2 Good Practicexamplesofi a | § OKAy 3 GKS 9RdzO (@Henyfeli A G K 9 YLIX

Good Practice Description

Hezibi 9 Combines training &ET centrevith
] workplace training(apprenticeship)
{_ 1 New model ofwork-linked training (since

2012)

9 Resulted asasponse to request from
bussiness association

1 Accounts for both national and international
previousexperiences

1 Companiesare given decisive role in the
learning process

Innovation LearningNork (IAL) 1 Traininginstitute foundedin 1955by one of
LGFfeQa Yl 2t@pNdmateNd bBtsr

I I protection of work, from the professional
qualification of workers to the

competitiveness of enterprises.

9 Providesservicesactivities andtraining
programsfor both people and orgasations,
on the basis o network of qualified partners
in Italy and abroad.

9 "Tailored"professionatraining programswith
certified quality throughthe accreditation of
14 social enterprises

1 Customsed methodologiesof teachingare
implemented through the activation of a
network of e.g. firms, experts, anastitutions
related to the world oeducation.

National Regqister of Vocational 1 Public registenf qualifications on the laha

Qualifications (NRVQ) market

I Continuously updated

=a =

Based orexistingskills needsasdefined by

practitionersand to promote employability in

the workforce

1 Enables candidates to gain nationally
recognsed certificatesof professional
gualifications accrued in the world of work.

9 Enéles comparison with qualifications in
other European countries

Swedish National Agency for Higher 1 MYH is one singleational public agencythat

Vocational EducatiorfMYH) is responsible for all the Higher Vocational

Educations (HVE) in Sweden.




N 1 MYH brings together almost all \(gfiograms
N at the postsecondary level in Sweden. It
features an innovative approach combining :

system withpublicly-funded programsand a
& R S Y44 y Rvhéexternal applications.
Providers of educatiomaybe firms,
municipalities, universities or other
organisations.

1 MYH is constituted to evaluate and ensure
that the supply of educatiomeets the
demandfrom the labour market.

1 Providers have to fulfil mandatory
requirements regardingn-the-job training
andcooperationwith the world of work.

1 The quality of HVE in Sweden is high accord
to arecentexternal evaluation

VET Plug The Dual Course of Study A Combinesigher educationand VETinto one

- ) study.
A Provides the labour market witlvell-trained
andhighly-educated professionals

A A model to create better connection
between the studies and the future
occupation.

A A combination ofheory andpractice

A A way tomeet the demandfrom the labour

market.
Child Care Professiona/ET and Labour | A Due to anew law, children aged -B years now
Market Strategies to meet the increased have the right to get a place inkendergarten
demand in Germany or a similar professional institution.
- A This lawincreased the demandor skilled

childcare personnel.

A The gohthen was to increase the number of
skilled professionalén the kindergartens.

A Differentinitiatives were taken to attract
people to this profession.

A The number did increase and the share of
personnel with acertified educationstayed at
the same levelvhich makes it successful.

>>>-ordescription of hdividual practices see Annex<k<

THEME 2: FORECASTING

This theme consists tivo Good Practicexampledrom the Italian context In addition, three
nationalcase studieffom the Czech Republiiafoabsolvend) and Swedend The Occupational
Compas§have been producedithin the scope of VEEDSIn all the studied examplesh¢
collection, process and analysisgeiericforecastedabour market information (LMIl)has been
provided bypublicbodiesandgenerallyat no cost. Teffectively improve ortabour market
efficiency,however, LMEventuallyneeds toeffectivelyincludeindividual choicesf education and
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career plansNot surprisingly, thereforeghe studied examplefeature easily accessible Ligind a
comprehensive approacln addition the studied exampleshowa number of different functions
and related LMihich are providedo complementoutright occupational forecast&\ll examples
offer descriptive information on a fge number of occupationhrough web applicationdn the
Swedislitase studgxample and for a selected number of occupatiotisis information is also
availablethroughshort films Excelsior, in Italy, also stands byfproviding easily accessible data
sets,bulletins andmore indepth thematicanalysisas well as regular publications the labour
market Interestingly,alsolnfoabsolventhas been explicitly designed to increaseaninterest in
technicalfields of workin addition tosupportingbetter informed educational choicesore
generaly. Finally, everal of thesegood practice initiativege.g.InfoabsolventISFO)Loffer different
types of selassessments toolén whichéskill€ @nd notdoccupations), is theelementarydomain
of analysis.

Table 3 Good Practicexamples ofi C 2 NB O(ThanieR), 3 £

Good Practice Description

Excelsior 9 Accessible and fresformation systenon the
labour market

l] 9 Data and analysis eamployment demand

andrequired training

1 Very large interview surveyphysical or
telephone)is the basis of regular forecast
conducted in each province through the
network of Italian Chambers of Commerce.

9 Severabther outputsin addition tothe
forecasts(medium term) open database,
statistic tables, bulletins and adhb (thematic)
as well as regular publications.

1 Broad targetgroup.

Institute for the Development of Vocational| { Accessible and freenformation systenon the

Training of WorkergISFO)L labour market.
9 Supervised by the Italiadinistry of Labour
and Social Policies

9 "Skills profilet' and similartools, providing
evaluation ofindividualskillsand personality
with respectto occupationsand training

1 Dataand information on the labour market
and occupations

9 Detailed information on the skills required by
800 differentprofessions including
information on knowledge, skills, attitudes,
activities and work context.

I Forecastof labour demand in both thehort-
(one year) andnedium term (five years) by
indudries, professions and regions




>>-or cescription of individual practices see Annex2<

THEME 3: SECTOR SPECIFIC TRAINING

This theme consists @ singleexamplefrom Australia.Under this theme and at the national level,
there are nocase studiesvailable, and thus thgood practice from Australia is the only national
example which habeen studied within the scope of VEEDSAt the regional level, however, figood
practice reports and three case studieshave been produced. The nationgbod practice report
describeghe Australian modelor analysing future demantbr skills andfor developng appropriate
educational programs. It emphasises the ndéedgood planningandinvesimentin future skills, and
in particular he work ofIndustry Skills Councils (ISBs)ighlighted as good pactice

Table4: Good Practicexample ot { SOG 2 NJ { LISThénie3)O ¢ NI Ay Ay 3¢

Good Practice Description
The £ctoral skills development framework | { Thesectoral approachsa key feature of the
== VETsystem in Australia

* .  Key institutions in the sectoraikills

development framework are the national ang
state levelindustry skills bodies

9 Industry Skills CouncildSCshring together
industry, educators and governmeritsorder
to create a commoindustryled agenddor
skills and workforce developmeat the
national level.

9 Stateshave their ownindustry-led sectoral
skills development networks

1 Industry Training Advisory Board$TABspare
autonomous, industrfed bodies that aim to
ARSYUATFE YR LINR2NAIG
workforce develoment needs.

1 TheAustralian Workforce and Productivity
Agency(AWPA supporsthe formulation of
workforce development policy and advice, a
direct skills funding to industry needss
members represenindustry, employees and
employers, academia, and priolers of
training and education.

>>3-or cescription of individual practices see Annex8<
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THEME 4: INTEGRATION OF SOCIAY EXCLUDEDNTO THE LABOUR
MARKET

This theme consists @examples fronfive countries:one from Swederthe United Kingdom and

Germany respectivelytwo from Spairand three from the Netherland$n addition, two three

nationalcase studiebave been produced within the scope of VEB { Y 2y S FTNRY { LI} Ay 6
FNRY DSNXIye 64a¢KS wSO23yAilA2dConpadiesiar wirkail 2y S T NP
incComeg).

Many of theseexampledocuson increasing immigratioflows as a potentialsolutionin addressing
vastskills shortagg@resentin many professions he firstexamplefrom the Netherlandsexplores
crossborder (NetherlandsGermany)work training and supportaimedparticularlyat unemployed
Dutchcitizensconsideringvork opportunitiesin GermanyThe seconéxamplefrom the
Netherlanddooks at the growing use oflearningin provision oftraining for thosefurthest away
from the labour market The third Netherlands example looks avariety of supportive meachanisms
in tackling theunemployment such asegionallyimplemented national programmehichguarantee
so far excludegbeople places within paid employmeacrossa range ofndustrialandcommercial
sectoss. Inthe good practiceexample from Germangescribesa proces®stablished tassistforeign
professionalsn having their qualifications formallyecognised In thegood practiceexamplefrom
Spaina newcustomisediteracy programmaes describal as away tospringboard people intthe
labour market. The Swedish examplescribegprogramsfocuson the use ofprofessional Swedish
languagdn an attemptto shortenthe educational systerpathway: It is also an examplaf an
integration of newly arrived immigrantgto the labour marketLastly, he UK examplshows a
specificallydesignsystemwhich usesimmigrationin redudng skills shortage

Table 5 Good Practicexamplesofi Ly 4§ SANI (A 2y drfotheR 106 2 dzNJE(@hened)$ @z S R

Good Practice Description
Labour market activation through a literacy| 1 Assessmenbf literacy skillof longterm
diagnosis unemployed people followed by design of a

tailored VETprogramme

Targetedto activatethe low literate people.

It starts with customisediteracy trainingand

then vocational trainingcombined with a

part- time job within a specific area.

9 Responsed the view that theVET system
traditionally has offered theame training
solutionsfor all,and thus contributing tgoor
performance bylow literate people

1 It requires thecooperationof social
organgations, training centers, foundations,
development agencies, etc.

9 It reinforces thdnterrelation between the
business and educational worlds.

s

=a =
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Skills development for employment of
people at risk of social exclusion

&

Programmedevelopedto improve the
employability of the most vulnerablesectois
of society

Model of active participation ddll social
agents involvedbusiness, public
administration and the third sectdr

The programme is both monitoring and a
training tool for the development of the most
demanded skills.

Includes bols forobjective measuremenbf
skills level as well as specific training mateyi
as well asisk profilesincludinga social
analysis

Online applicationwhich allows career
advisors to automate and manage the
registrationof candidatestheir assessments
andidentified skills gap

Swedish for professionals

Different courses that focus qorofessional
Swedish languagerelated to specific areas of
work.

A way toshorten the path through the
educational systenfor newly arrived
immigrants.

Target groups aranemployed people with
none or basic knowledge in Swedistho
knows which occupatiowould suits them.
The idea is that the learning process of
professional Swedish wilicrease the overall
language skills.

Two objectives Reduce the shortage of labr
in certain areas and shorten the integration
process.

Atwo step programmewhere the first step
prepares the individual for a labour market
training programme.

The second step is performed withiradoour
market training programme

ProjectPrototyping Transfer as Innovative
Approach in German Labour Market and V|
Policy

An approach to gaiformalrecognition of
competencesand professional skills

Comes from thd-ederal Recognition Aéh
2012.

Targetingorofessionals with &oreign degree
from anon-EU country

A way tosecure supplyof skilled professionals
in Germany.

Usespractical workand its assessments to
gain recognition of competences and skills.
A way toattract foreign professionalgo the
German labour market.

11



Bothregulatedand non-regulated
professions.

Migrant Advisory Committee’s Points Base
System (PBS)
N L

2 N

Usingmigration to support the skills needs in
the UK.

A way to handle the skills shortages with
migration.

A pointsbased system to modernise and
strengthenthe | Y {dnigration system

The model represents avidencebased and
independentapproach to the difficult topic of
migration.

Led by theMigrant Advisory Committee
(MAC) that consists of a chairperson and 5
independent economists.

Borderless Employment

Aims to have 800 Dutch citizens who live in
areas close to the German and Belgian borg
get a job just across the border

Focus is owrossborder related trainingand
support- spedfically for their future jobs.
Participants also have the possibilityftdlow
language and cultural courseand they can
receiveon-the-job training.

The project aims tbring supply and demand
on the labour market in border areas
together.

Builds on existing knowledgef placement
acrosshorders

Online Learning
I

Peoplewith limited labour skills are being
encouraged and supported into conventiong
work environments.In the past they could
work at a special firm, with similar colleague
and special guidance.

Governmental organisatiorare triallinge-
learning to train those furthest from the
labour market

TheWORK portals the most used program
for these peoplelt is aimed at improving the
employe=Q @émplyability skills as well as
labourspecific skills.

The elearning program makes those with
limited labour skillseel more independent,
proud andincluded

12



Guaranteed Jobs 1 Guaranteed jobs are intended fpeople

I with limited employment opportunities

[ ] 9 For this reason a large number of
supporting measures can be undertaken
to facilitate theguidanceof these people
towards jobs in regular companies.

1 Examples of this argrants that
supplement the salary valuef an
employee to the legal minimum wage, ar
no-risk insurances in case of illness.

1 Another important instrument is the
support ofjob coachegroviding personal
and skills training on the job often for a
longer period of time.

1 A final important element in the approact
is the use ofssistive technology in the
work area

>>3-or cescription of individual practices see Annex4<

THEME 5: ANALYSIS ANIMONITORING

This theme consists ébur examples from three countries: one from the Czech Repuainid

Swedenandtwo from the United KingdomespectivelyIn addition, another national example from

the United Kingdonias beerstudiedwithin the scope of VEED ¢ { O2 G G A &K {1 Af €t & t I
casestudy). The main focusf thesestudiesis placed ormonitoring trends anddevelopmensin the

labour marketlt concernghe identification ofskillsshortageqgand areas of concentratiothat are

forecasedto beincreasingly idemandin the future,as well aghe consideration fochallengeghat

are attributable to the specific forecasts and analy#iiese issues are closely related tioe scopeof
economicgrowth and developmenin generalandas suchhe nationalexamplesprovided here

contribute specific insightdo the understandingf the role ofskills supplyvithin the context of

development

Thegood practicérom the Czech Republic highlights a strategy to strengthen the knowledge

capacityin the countryaligned withthe strategicobjective ofunlocking further development

opportunities for Czech companiasbecomeless dependnt on the import of entrepreneurship

from other countries. The Swedish exampteesseso-operation between different actorat the

regional leveliil KN2 dzZaK GKS YIyRFG2NE SadlofAakKYSyd 2F aNB
examples highlighthe importance of gatheringndanalysinglata, anddisseminating the-Mlto

better alignskillssupplyto the expanding setors of theeconomy The studiesisoput forward

specific planning models, with particular emphasis on the importance of esidgncebaseal input

when planning.
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Table6: Good Practicexamplesofi | y I f @ aA & | (iRmebR Yy A G2 NRyYy €

Good Practice

Description

National Researchrad Innovation Strateqy
for Smart Specialisation

P

1 National and regional strategy tffectively
target funds(European, national, regional, ar
private) to promotehuman capitalwith
respect toinnovation activities

T Process of participation of all relevant
stakeholderghroughinnovation platformsat
the national and regional levels, and also
within regional innovation councils

1 The Strategy will bepdatedeverytwo years
mainly in response to changes in the
environment, progress of addressed activitie
and barriers to implementatian

Regional competence platforms

1 Agovernment commissiorset upin 2009 to
establish regional meeting areas (Regional
Competence PlatformdRCB).

1 A way to gather knowledge about the supply
and demand for labour, in order to facilitate
efficient matching

1 The RC® are responsible for theoordination
and cooperationwhen it comes to labour
market issues on a regional level.

1 Cooperation between omnisations and
stakeholders concerned with labour market
issues are crucial.lhe RC& have made the
cooperation easier.

1 A good way to produce and disseminate LM
on both regional and national level. One
successful LMI is tHeng-term forecasts on
educaion and training.

1 Many different actorsinvolved in the RG®,
such as education providers, regional and
national authorities and representatives from
different industries.

Wales Learning and Skills Observatory
NN L

2 N

1 Anational LMIobservatory

1 Provides data, information and intelligence
on Welshlabour markefincluding education,
learning and skills sectors.

T Most of it isvirtual.

9 Follows theSkills Implementation PlaSIP)

that has detailed priorities.

1 The SIP sets out a key role Regional Skills
Partnerships.This in order to identify
economic challenges and needed skills withi
the workforce.

UKCES approach to LMI
NN L

| N

1 UKCES® publicly fundedand led by the
industry. UKCES offers guidance on
employment issues and skills in the UK.
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It is supposed t@rovide good labour market
intelligencewhich facilitates businesses and
people to make good choices.
Oneobijective is tanaximise the impact of
employment and skills policieto support
growth and a competitive skills base.
UKCE#®wolvesemployers, trade unions and
representatives from the Devolved
Administrations.

The latest product i®Vorking Futures 2010
2020 Looks at future jobs and ski#lapply and
demand.

LMI for ALLbrings togethe already existing
sources oL Ml to one place. Makes data
available anag&ncourages open usky
websites and applications.

>>>For description of individual practices see Anhex$<
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ANNEX1

PROJECT VEDS

OUTCOME 4

LOCAL AND REGIONAL COMPENDIUM
OF GOOD PRACTICE (ANNEX 1)

Theme 1

Matching theeducation with employers’
need

Fredrik Mortbergand Victor Tanaka

The Swedish Public Employment Service
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Erasmus+

VET-EDS Good Practice

HEZIBI- A new model of work -linked training

PROSPEKTIKER (Raquel Serrano and Eugenia Atin)

Introduction

In the Basque Country, the walikked training has its
roots in the Apprentice Schools promoted by large
companies during the first half of the 20th century.
HEZIBI was created in 2012 in response to a reque
made by companiesof the Basque Business
Association about the need to implement a new type
of vocational traning that would allow for the return
of apprenticeships in companies. This way, thanks t
the collaboration and consensus of the Basque
Government, Confebask, companies and VET schoc
and their associations, a new model of wairked
training was defind.

w This practice reinforces the interrelation between
the business and educational worlds.

w The close relationship between Basque vocational
training centres and SMEs contributes to fostering
the competitiveness of SMEs.

w The practice directly impacts on he
competitiveness of the main economic sectors in
the Basque Country by guaranteeing talent in
strategic knowledge areas.

w It reflects the nature of the Erasmtgprogrammes
in relation to the need of cooperation between
different actors and establishes aooperative
process.

w It is an innovative approach for reinforcing the
strategic importance of training in the work place.

18

Summary

HEZIBI is a new model of
work-linked training which
promotes a type of training
that takes place alternating
periods of time between the
VET centre and the workplace.

Its aim is to facilitate the
student to acquire somether
skills in order to complete
those acquired in the VET
centre, discover the daily
management of a company
and acquire knowledge, skills
and competences needed to
practise a profession and
meet the specific needs af
company.

This model takemto account
both other successful models
at the international level and
our own experiences, while
necessarily adapting it to the
needs and characteristics of
the Basque Country.

This type of workinked
training shifts part of the
learning processes to
companies, giving them a
decisive role in the learning
process.




Context and setting

¢CKS . lFaldzsS /2dzyGNE Aa aAiddz SR Ay -wéasteth boflerNI K 2 F
comprising tle provinces of Alava, Gipuzkoa, and Bizkaia. Although not a nation, the Basque Country
enjoys a high level of segjiovernment in matters as important as health, education, research, security,
housing, employment, economic development or taxation. It ocesijgi surface area of 7,235 square
kilometres and is home to 2,169,038 people

In the Basque Countiihe worklinked training has its roots in the Apprentice Schools promoted by
large companies (Euskalduna, Cerrajera, Babcock and Wilcox, La Naval, ietg thauirst half of the
20th century. Thee companiesieeded capable technicians to carry out the imported production
processes anthereforethey opted for training their own technicians through courses that were given
Fi GKS 02 YLl ¥l byasingtBeMdwa &qihdsert, means and methodkis is how the
apprenticeships began which today have become wioled training.

HEZIBI was created in 2012 in response to a request made by companies of CONFEBASK (the Basque
Business Association) abohietneed to implement a new type of vocational training that would allow

for the return of apprenticeships in companies. This way, thanks to the collaboration and consensus of
the Basque Government, Confebask, companies and VET schools and their asspeaiatinm model

of work-linked training was define@his model takes into accournnternationallysuccessful models

while necessarily adapting it to tlexperiencesneeds and characteristiad the Basque countrgwn

production fabric.

The strategic goal of the Ill Basque Vocational Training Plan is to create an integrated vocational
training system, impelled by the education system and the labour ma@engtheringthe links with
businesses and the world of production aadabing unskilled unemployed young people to acquire
certified vocational competencese keyobjectivesof the plan. The programm&lEZIBI is aligned with

the Basque Vocational Training Plan.
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Description

In the Basque Country (Spain) the internship programmes have a long tradiberever, the HEZIBI
programme whichstartedin 2012, is worth highlightingin greater detail HEZIBI promotes a type of
training thatis delivered in a formanf alternating periods of time between the VET cenared the
workplace. Its aim is tsupportstudents in acquiition of someaddittional skillswhich complenent
those acquired in the VET centiighe programméielps studentso discover the daily management of
a company and acquire knowledge, skills and competences needed tospracfirofessiorwhile
meetingthe specific needs of the company.

HEZIBI is aimed at young people ageeBQgpregistered in Lanbidehe Basque Employmeservice

The work done by the student in the company must be closely related to the professional profile of
their training cycle. Students will acquire technical and soft skills in both the VET centre and the
company.

It is an emplgment contractbasedmodel whereby the students become trainees, with all of the rights
and obligations this entails, and for which they will receive the corresponding salary.

Due to an affordable costomparies actively participaten the training @ the current and future
workers The reduction in social security contributions and the receipt of additional funding to allow
the teacher to devote time to coordinating and scheduling #hé dzR S y (i & énticesbusidessasi A S a
to step forward andjuicklyreapthe benefitsof having a weltrained workforce.

This type of worlinked trainingpartially shiftsresponsibility fotrainingto companies/et giving them

a decisive role ia design othe learning process. It allowise classroom training to be linkeglith the
workplacetrainingto better integrake technical competences anthnsferableor sociacompetencies.

At the same time it provides young people with training and work opportunities, and ensures that
companies have the qualified production personnel they need in both the stiadtlongterm.

These general conditiortsave meant that, irrapid time, Vocational Training in the Basque Country
has managed to bring together companies, students and teachers, getting all of the administrative and
legalprocedures out of the way.

The projects generally include one yeétraining at the schol and aoneyear of worklinked training,
backed by a ongearlongemployment contractThe studentglo the 1st year of the training cycle in
the VET centre anih the 2nd year they will alternate between the company (not exceeding 75% of
the total hours of the agreement) and the centre (not less than 25% of the hours of agreement).

¢KS aiddzRSyid Aa LINBaSyd LINF OGAOKFTte SegcBawlor RI &
example,4 hours in the classroom and 4 hours in the compdarhe training/ learning plan for the
student is designed jointly by the VET school and the company. This plan has as reference the
professional degree that the student wibtain. The VET school is responsible for searching for a
participating company.

The approach towards teaching and learning processes is constantly evolving. HEABEImMply
adopting models which exist in other countrimst instead its developing its own method$herefore,
throughout the training contract(which lasts for between one and three years, with a maximum of
75% internship hours in the first ydaiit has been possible to design a model with the following
features
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w Itis intended for students in the 2nd year of amgining course or for people who want to
obtain a Certificate of Competence, who have volunteered for this type of traiaimdyho
have beerselectedby boththe + 9 ¢t€déherand theparticipatingcompanyas sufficiently
matureand equippedcandidatedo participate inthe programmeand.

w The work carried out in the company must be associated with the eoorsertificate for
which the student is studying, so that they can learn on the job.

w During the training timeagreedin the contract studentsleam and trainin the Training Centre
andin theworkplace, with both learning methods complementing one another to acquire the
skills defined for the Course or Certificate.

w It is an employment contract model whereby the students become trainees, with all of the
rights andobligations this entails, and for which they will receive the corresponding salary.

w The company actively participates in the training of the current and future workers, reaping
the benefits straight away at an affordable cost due to the reduction in sceialirity
contributions and the receipt of additional funding to allow the teacher to devote time to
O22NRAYIGAY3 YR aOKSRdZ Ayd GKS &addzRRSyidaqQ I O

The training programme is supporté&y an agreement between the company, the students and the
training centre. The company and the student sign an Employment Contract (for training and learning)
which last at least for 1 year. In 2012, 126 students signed an employment contract, with the
involvement of 92 companies and 27 VET centres. In 2013ababP81 students participated in the
programme. In 2014, 255 students, 141 companies and 30 VET centres were involved in the project.

HEZIBI was created telp enhance the vocational training systéin any process, we must work
permanently to improve it, adapt it, grow it and innovate it. We must all make an effort to get-work
linked training in the Basque Country to acquire an appropriate size for an advanced economy such as
ours.
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Impact and Replicability

This new method of learning allows the students to acquire technical skills in real environments, to
improve soft skills obtained within the working environment (responsibility, initiative, teametark

and to become integrated into thiabour market at what is clearly a difficult time. It represents a
magnificent opportunity for the company to select the staff and gradually shape them to meet their
needs.

More than 600 students and 350 companies have been involved in this HEZIBI pregEaspite the
economic situationthe programme has helpdd increase the number of companies thahanks to
HEZIBlIsee an opportunity to plafor and prepare the professionalorkforcein the short-term.

For businesses, HEZIBI means being able to get people with a qualification that is closer to their needs
and processes, as well as improving productivitgfivating employees and earning their loyalty.

Since worHinked training takesplace partially in the company itselfit therfore isa greatplatform
through which students can acquire the kind of direct and horizontal ghatscompanies are looking
for (teamwork, problem solving, adapting thange, intrapreneurship, etOn the other hand, it
reduces the costs gfersonnelselection and adaptatigiwhile alsoenablinga mucheasiertransfer of
knowledge between peoplef different ages and at different employmentareercycles

We must not forget that this programme is also a quantitative and qualitative improvement of
employment. It generates gainful employment, as the studeotrks undera contract and gets paid

by the companyln additionthe programmeanswers the problem of low birth in our region, since the
work-linked training allows students to access thédar market at an earlier stage and it also
increases the number of contributors to social security.

A design of the programmenakes it possible to intensify relations between training schools and
companies, thanks to two key figures iretstudey’ (i & W  fprBded¥}fhk §itdar in the school and the
instructor in the company. A fluid relationship between tutor and instrucontributes toa better
mutual understanding and new areas of cooperation, as well as a better response to the needs of the
people.

Work-Linked Training in the Basque Counisyan innovation in the learning processhich we
welcome, , despite all of the difficulties associated with its implementatioWwe believethat after
further improvement the programme will continue tobenefit everyone involved and society as a
whole.

Contact details
Name: Eugenia Atin
Position and Organisation: Consultant at PROSPEKTIKER

Emall: e.atin@prospektiker.es
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VET-EDSNational Good Practice

IAL Co. Ltd Social Enterprise

Silvia Dusi

Introduction

IAL - Innovation Learning Work is the largessocial
enterprisenetwork operatingin the field of professional
trainingin Italy.

The CISL (one of the three main Unions present in Italy
founded it in 1955 to promote a better protectiaf work,
from the professional qualification of workers to the
competitiveness of enterprises. The IAL has based it
structure in labour policies gaining a leadership position in
providing services, activities and training programs for
both people and orgaizations, thanks to a network of
qualified partners in Italy and abroad.

DAdzZ A2 tFad2NBx Ay NBEF(GAz
Congress (Rome;ANovember 1949) put a new question
to the assembly of delegates and to the Italian trade
union about profes®nal training, qualification and
specialization of adult workers and apprentices.

This "explicit function of initiative" started in 1955 during
GKS O2yadAiddziazy 2F GKS L!
gualification and upgrading Professional, Culture and
Social workers.

Since the beginning there was a strong need to "get in
this field in specific situations, also to stem the alarming
impoverishment of qualification in our workforce, and at
the same time to allow the reopening of an important
market forwdN] SNRa . OKAf RNBy b

Those can happen through a professional training aimed
specifically at objectives of "first training, qualification,
specialization and advanced [...] in favour of apprentices
and adult workers" and even then assumed to level

"businessjntercompany and outside the company.”
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Summary

Guiding the young people to
choose their own way but also
accompanyindearning

adults, especially in education
in the transition to new jobs,
often as a result of crises in
employment, is a fundamental
activity for the IAL. The
identification of qualification
pathways, upgrading and re
training, specialization,
functional to capitalize on the
talents each of which is a
carrier, a process is effective
only if seriously anchored to
the knowledge of the latur
market and professional
needs it expresses. IAL, also
due to the daily confrontation
with the many companies that
have chosen us as a partner,
can be a decisive resource to
help one side to recover,
through training, the large
mismatch between skills
possessed and those required
by the market and on the
other, to promote and
mediate the meeting of
demand and supply of labour
in the market, in response to
the demands of relocation but
also flexibility and
conciliation, in synergy with
the network of ingtutional,
economic and social.




Context and setting

Someof the economic andhstitutionalchangesffecting theltalian labor market have madedtearer
the need forLMIs and information on the dynamio$labor and employmenin order tosupportthe
designof effective employment policies and services.

Hexibility, dynamismand change are factors which characterized the moderd Italian labour market; in
respect of the past, Italy is experiencing a strong growth in both job t@nand occupational,
contractual, and professional mobility. Moreover, the economic crisis emerges with evidence in the
actual dynamics of labour market, characterized Isybstantivereduction of the job opportunities, a
substantial increase tfie unemployment rates and also an increase in the use of termporary contracts
by the employers. As results, the traditionhlian employment policies, mainly based on the
safeguard of the lifetime job, are loositlgeir capacity in responding to the needs of both firms and
workers, and the attention of decision makers is rather on active labour market policiesl aime
promoting flexibility and security for all.

Recent institutional reforms have modifiyed the @ioning of the labour market. Aomprehensive
NEF2NY 2F GKS fF062dzNJ YIENJSG 6Fa AYLIESYSYGSR Ay L
regional governments in these areas of paligce the 1990s there has been a significant devolution

of functions relating to labour market policies and services, which has changed radically the
relationship between the central government, the regional governments, and local governments
Moreover, the two national laws n.469/1997 and 30/2003, have abolishegublic monopoly in the
provision of employment services opening the labour market to privaterofit and nonprofit
providers (labour market intermediaries), which were to coexist with the traditional Public
Employment Services (Sy (0 NA  §4S CBB.tFiQallyy dslkaBas training and employment services
are concerned, the Italian reform grants to regions wide freedom in the choice of the specific model
to be adopted for the management and provision of employment ser¥ices

1 Based on the principle of vertical subsidiarity, the institutieadininistrative system was +éefined in order to increase

the local dimension, with the assumption that policies and services would have been more effective if they were closer to

users, ad therefore designed on their specific needs.

21 OO2NRAY3I (2 GKS ylLaGA2ylt fl ¢ ydonkHnnoX Lzt AOZI -LINARGI (S
universities, foundations, chambers of commerce, secondary schools, business associatianthiers- need to obtain an

authorization at the national level to provide services such as intermediation, temporary work provision, recruitment,
training, and so on.

3 Public and private providers may seek accreditation at the regional level, asdé&wome instruments of active policy and
receive public resources to perform the related necessary activities. Regional governments are bound to create a list of all
private and public accredited providers of employment services, and to define rulescans fior accreditation and for
cooperation between private and public providefhe Italian situationassumes thapublic and private actortearn to
operateand cooperatén creatingnetworks of policies and servicés the "'employability“at the local levelwith the aim of
providingeffectivequality serviceso citizens and businesses
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Description
IALCo. Ltd Social Enterprise

IAL- Innovation Learning Work offers services and highly competitive "tailored" training programs
based on efficiency, flexibility and certified quality, guaranteed by the accreditation of 14 social
enterprises. This requiremeid essential for work in the field of publidiynded education and inter
professional funds.

¢CKS L!'[Q&d aeadSYy LINRPGZARSa AyGSaNFridSR aSNBAOSa LI
enterprises and territories to develop growth opportunitiesking, at the same time, to Europe where
the IAL is represertl by delegations in Brussels, Stuttgart and Sofia.

Quality and efficiency, flexibility and rationality, consistency and innovation, growth and participation
are the foundations obur way of thinking and doing "training". The site is strictly connected with the
GENIAYAYy3a G2Y2NNRgé¢ YIFILTAySo

CKA& {AYR 2F OGNIAYAYy3 NBIldzZANBa A0GNRy3 LFylteadaaolt
Ltd social enterprise, an historicasearch centre of Economic and Social Studies sponsored by the
ICFTU specialized itransformations of industrial relations systems and training policies.

This is an example of an Effective training focused on the achieveofethe main goals.

An open training that offers solutions and innovative paths to producers, executives and managers
which are too specialized to find an adequate position in the traditional structure.

This is why investments in new technologies weredased, developing a range of paths and web
based services that are provided through our platform for distance education accessible from the
national portal.

The dimension of IAL action, the flexible organizing strategies and good practice are consigaled a
added value.

Customizing methodologies of teaching applied on a daily basis are implemented through the
activation of a network of collaborations with:

Prestigious firms and consulting companies

Experts in research and development

Authoritative expets from the academic world

Managers and experts in human resources

Institutions related to the world of education (eg. ISFOL)

Project managers and administrators able to manage complex projects
Trainers with proven experience

E e eEgeegeege

The commitment in trainingds been consolidated trough interventions on crogfting themes often
in accordance with representative organizations, companies and the specialized contribution of our
partners, especially:

w Managers and governance training
w Human Resource Management
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Health and safety at work
Equal opportunities
Empowerment

Collective bargaining and development
Customer management
Communication
Marketing

Team building

Data and ECDL
Linguistic area
Management review

eEeEeegeeegeeeeee

It also supports development strategies of enteges with regard of the available funds (regional,
national, communitarian and allocated by inter professional funds).

InnovationLearningWork is an important business partner for companies offering an gigity
training support in the analysis ofgeirements and management training.

Thevocational training coursesre structured to meet the needs of young people to acquire skills,
abilities and qualifications spendable in the labanarket and the need for workers to maintain and
constantly updatetheir skills, including in relation to the needs expressed by compaiiiks.
vocational training system, therefore, includes a set of courses and training opportunities, calibrated
also flexibly- because of the profile and needs of the people, confignits strategic role for the
promotion of adaptability an@mployability of young people and workers.

The profound changes in the labor market determined by the changes in the productive structures of
the countries, technological development and globalimat have accentuated the weakness of the
traditional tools of employment policies especially related to the problems of rising rates of inactivity
and unemployment longerm and, in particular, of the entering and-emtering the market.

The goal of the lopean economy and society of knowledge postulates in fact a rewriting of the
systems of employment and training around the axis of the skills, such as body of knowledge and skills
necessary to exercise their citizenship, which must therefore be fed reréased throughout a
lifetime to follow adaptively, not in a subordinate wefe trajectories of a development that wants

to be economic and social, collective and individual. For this employahiligerstood as "everyone's

ability to be employed",.¢., the ability to actively seek work, to find it and to keep iEcomes the
common strategic goal of a set of political, educational, labor and welfare, to program and if necessary
reform from a perspective of efficient integration.

Promoting employability means overseeing the process of building skills, exercise their profasdions
their relationship with the quality of work, affecting the path of integration of young people into work
as the one of adult workers.

The investmenin human capital and the adoption of strategies to support learning throughout life
then are the main ways to improve the quality and labour productivity, participation, integration and
social cohesion. All institutions, economic and social, includingdbacies that operate in the services
and training for the job should go towards these objectives.
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To increase the employability is and remains the foundational purpose of the IAL, as a synthesis of a
strategic mission is anchored in the promotion, forpEbple, of active participation in the life and
work and in supporting growth qualified, productive and sustainable enterprises.

Why it works
¢CKS L![Qa adNHzOGdzZNBE SYSNHSa Of SINI & Ay Ada RAAGA

w Work and quéity are and remain the centre of our action in its values of independence, dignity
and freedom. They constitute the major challenge for the trade union through the contractual
and concerted action it reasserts the irreplaceable function of vehicle aenghip and
participation as the basis of our constitutional pact.

w Agood training is the one focused on the person, the one who speaks the language of the
promotion, protection, citizenship, trying to translate constraints into opportunitidseone
which contrasts "poverty" by supporting individual talents in a larger project of helping people
G2 GNB G2 0SS LINRGF3I2yAaida 2F GKSAN 26y RSA&
resources to make effective choices and being aware of theilgessonsequences that may
result for themselves and for the society.

¢CKS L![Qa 2NAIAAYIE YAaaAirzy (GKNRddzAK (GKS &SI NE KI
society, with the rhythm and character of industrial development, the changing worldavflkdge

and work, to the demands of younger workers. There was a shift from a standardized, sectored,
centralized type of market to another specialized, flexible, decentralized and unstructured.

In this direction also the needs and desires of workers anthger people are changing. Those are
real needs that need realistic and personalized answers

All guidance services, vocational training and matching supply and demand, of training courses about
work, qualification, requalification and retraining, wihg profiles and skills, even at an high level,
are all available through angearning procedure.

Since the beginning our mission has been an effective, open and quality training for people. Facing the
current challenges our main object is to startrfréhe people and from work finding a stronger ability

to act with the logic of innovation, to set up a network of services for training and work following the
efficiency and effectiveness of the "market". At the same time this project requires a real toemhi

to the values of solidarity and attention to the social cohesion.

¢C2RIF®& 6SQONB adFNIAYy3I 20SNI Fa | &2 O0Al EInnBwitiors NLINR & S
Learning, Work proud of our history and of the professionalism matured In timEhanks to the

widespread presence throughout the country and in major areas of 'Europe, the qualified partnerships

with the business community, university and research system even at the international level.

The IAL system: the regional Co. Ltd

The Secretary of the Confederation and the USR have started with the reorganization of the entire

L!'[ Qa ySGe2N)] YR AlG KFa 0SSy 02y Of dZRSR gAlK GKS
title of Social Enterprises.

The National IAL, turrkinto jointstock company with the title of social enterpriggs acquired 10%

2F GKS /20 [GR NBIA2ylfQa OF LIAGL € AKI NB O2yazf)
companies and the architecture "system" IAL.
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The regional CO. LTD delegatdso to the national IAL, beside the representative functions, the
formation of employees, executive and management functions, coordination of-isestarian
activities as well as a permanent audit on the financial balance sheet of all companies.

Thi path of reorganization and rehabilitation has taken as central references all the expressions of
work, its culture and its values, combining the actualized problems with the priorities of education and
training.

IAL has as its purpose the promotion of human resources and the developmbatain potential
through the medium of education as an opportunity for personal and professional growth.

In this sense, the |Abhainpractice areas are:

e

implementation of taining activities, training and retraining, further training or retraining

promotion, organization and implementation of trainingultural and sociahctivities, in

favour of Italian or foreign workers and migrants in Italy or abroad

implementation of edeational activities for young people and adults

information and awareness on the social and economic probierttse labour market

career guidance anaghatchingbetween supply and demand

carrying out studies, research, testing and scientific and teethgissistance, in collaboration

with institutions and public or private

promotion, organization and participation in conferences, studies and surveys on economic

and social matters concerning the organization of work and professionalism

w elaboration, pubkation and dissemination of studies and research, and more generally of
teaching and learning material

w participation in activities and initiatives promoted between vocational training institutions,

including transnational, in coordination with internatidr@rganizations or nation states

€ g€ ¢ €

€

Impact and Replicability

Since the beginning the IAL was an "institution”, the mission has been an open and quality training for

LIS2 L S CFOAYy3 (GKS OdzNNBy(d OKIff Sy3fwsetthgupa ySOSa
network of services for training. At the same time it is important to keep in mind the innovation but to

remain faithful to the values of solidarity typical of the trade union action.

While Economy, society, the world of knowledge and wamk changing at the same time the needs
of people are changing too and gets stronger the need to start again from the work, the value of
autonomy and dignity.

Since when the work was considered only "a trade" the IAL has trained thousands of young people,
workers, citizens, enterprises through these fifty years of extraordinary transformation of the country
and its culture from the economic and social point of viglWwe IAL offers paths and growth
opportunities both professional and personal as a resulthef careful listening to the needs and
expectations of people. This action has become more and more complex, specialized and innovative
in its methodologies and techniques.

The belief that a good training is the priority based on the promotion and pratecif the person,
trying to translate constraints into opportunities is the thing that characterize our strategy of work. A
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belief which is confirmed as we move from an unprecedented economic and financial crisis to a new
perspective of growth that will beredible, according to the renewed European strategy, if it will be
"sustainable, smart, inclusive".

Improvingwork and its qualitysstill anongoingchallengewhichgreaterproductivityand competitive
capacity of the entire system of the countlgpend on.

This is a challenge giving priority to training in all fields, its value and its quality, not only with respect
to education but also to society and the labour market, as a cornerstoresyktem of safeguards
intended to support the growth of each person, through opportunities of learning involving "long life"
and "long wide".

This system is also able to help workers inside and outside the workplace referring to the model of

G Ol & OB ITheRinds to consolidate their active policies starting from the supply and demand
encounter to the demand of lalw intermediation, from the orientation training to the continuous

one.The subsidiary role of social actors is valued trough bahtgencies and intprofessional funds

GKAOK NBLINBaSyl Ay GKS (GNIYRS dzyA2yQa I OGAz2y |
participation.

2 KSYy GNIAYyAYy3 gl a O2YyAARSNBR 2yfeée aUNFAYyAy3IE (KSE
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resources, making effective choices being aware at the same time of the possible consequences.

Our crucial role in the world of work has given us the privileggrow within the real society among
young people, workers and closer to the enterprises.

Listening to their needs and responding to their expectations we have improved the social character
of our action so we pursued, team up with the trade union wthlk, compatibility between economic
growth,wellcdo SAy3 FTyR a20Alf O2KSaAaAz2y SaaSyidiart O2yRA

Citizenship is challenged today by the labor market, the weak participation of women, young people,
stuck without real job offers and byhé economic crisis that created also difficulties for the
reintegration of the over 50 in mobility.

Those are real needs that requpersonalizedoultions Through the elearning program is possible to

obtain guidance services and wotkaining matching with suppfdemand with the aim of
requalification, skills updatingr acompleteretraining.

Contact details
Name:
Position and Organisation: Crisp

Email: sede.milano@ialombardia.it
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Summary

VET-EDS National Good Practice TheNRVQ is
National Register of Vocational Qualifications aninitiative demonstratinga
Vera Havlickova, Marta Sobkova good practice in relation to

streamlining therecognition

of skills andyualifications.

The National Register of Vocational Qualifications is @ It describes the objectives,
continuously buikup public register of aflll and design and processes involved

Introduction

partial qualifications on the Czech labor market, in thesetting up

tailored to the needs of citizens and employers. The of this national register,
register is a statesponsored activity fulfilling many andthe role of institutims
purposes, such as: involved in the process of

1 It enables candidates to gain nationally recognize¢ ~ €Stablishinghe framework
certificates of their professional qualifications for recognisingjualifications
without having to sit in the classroom. at national level.

1 Itis based on the labour market skill needs defineg It also provides a link to the

by practitionersand thus contributes to better English version of the
employability of the workforce in the lalo database of national
market and economic development. qualifications whichtakes

into account the knowledge
and skillandividualsneed to

necessarylemonstrae during
I It enables comparison of Czech qualifications witl  the process of testing (to be

qualifications in other European countries. awarded a certificate

1 It serves as a framework for initial and continuing
education and recognition of learning outcomes.

confirming the appropriate
gualification).

This is a significant step
towards interconnecting the
Czech qualifications and the
EuropearQualifications
Framework (EQF).
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Context and setting
The chapter comprises of three parts:

a- E®onomy, geography
b- Nature of the VET concerned
c- Nature of the Economic Development (local/ secttr.)

The Czech Republic is a filgdged parliamentary democracy, and is one of the faster growing
economies as well as one of the ten countries thatered the European Union oritMay 2004. The
population of the Czech Republic reached a total number of 10,538.3 thousand at December 31, 2014.

The structure of economy has changed considerably since 1989 when the transformation of social
system starte. The share of agriculture and heavy industry in the economy has decreased while the
share of services has increased. The share of manufacturing in the ecoBmagAdded Value and
employment) is significantly higher than on average in the2BUThe business service sector is
developing rapidly.

The industrial economy traditions date back to the 19th century. VET that is related to industry also
has long history and tradins.

Most of vocational education and training is provided by secondary vocational schools (ISCED 3C) and
secondary technical schools (ISCED 3A). This upper secondary education is generally open to all
applicants who have fulfilled the compulsory schatdadance of nine years and meet the admission
criteria (they are usually set by the school director).

Like most countries in Europe, the Czech Republic’s populationeisgadhe total number of
economically active population is in declirieis expecte that the proportion of the 65+ age group

will increase from current 16% to 24% by 2030 and up to 32% before 2065. The ageing of the
population will have impacbn particular sectors of education and trainifig The role of adult
education and traing will increase considerably and especially basic and secondary schools are
already facing the problem of less young students. Secondary VET schools are supported by national
and regional authorities and by national and European structural funds telaetheir capabilities

for adult education.

Another way to support the supply of qualifications for the labour market and to reduce the risk of its
lack from the side of the IVET is recognition of qualifications obtained outside the educational system.

This system tool has been developed since 2005 within the project Development of the National
vdzl £t ATAOI A Rgzvoj randnsQusta N alifigadi { X &The project has laid the basis

for the verification of especially skilled crafts and sargi¢iISCED 3C). Within the follow up project
5SSt 2LIYSYy il YR AYWREVERH I G AXL)tBFRE icthDenented Y ¢
by an appropriate level of qualification to upper secondary (ISCED 3A) and higher level of education
(ISCED 5).

4The education system of the Czech Republic comprises nursery schools, basic schools, secondary schools, conservatoires,
language schools entitled to administéie state language examinationand tertiary professional schoolsll these

institutions are codified by the School Act. The highest level of eduradtialificationswithin the education system is

gained inhigher education institutions, which are subject to tHigther Educationinstitutions Act
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Descrip tion

Reason for inclusion

TheNational Register of Vocational Qualificatiaadridging the VET sphere and employment in the
economy. It helps to match both formal and substantive requirements of employers on qualification
and skills of employees and japplicants. It is a todlor obtaining a state certified document of
competences and knowledge for job applicants whant their qualificatiors to be recognisedn
practice or in profession

This way the employabilitgf individuals who lackthe right formal education the economy needs
being enhanced~rom a macroeconomic point of view, this strengthens the flexibility and adaptability
of the workforce in the labour market and, ultimatethe competitiveness of the economénother
effect is to strengthen the public's interest in lifelong learning. The implementation of this system in
the Czech Republic has benefited from experience in other countieterms of how to recognize
learning outcomes achieved by various forms of educatibrconfirms the transferability of this
system.

Type of VET and policy

There is a traditionally high attainment of upper secondary education (ISCED 3), in particular of
vocational education in the CR. Vocational education accounts for three quarters of all upper
secondary education graduates. This type of education is eithiecluded by a maturita examination
(ISCED 3447% of all uppesecondary graduates) enabling further studies at tertiary education level

or graduating without maturita (ISCED @£9%). The latter is intended mainly for direct entry into the
labour marke (5). For a long time there has been a decline in interest for vocational secondary
education and rising interest for general secondary education. Pupils also chose more often secondary
education with maturita rather than without maturita examination. Whithe young population
decreases, the absolute numbers of study places at the secondary general schools (gymnéazia) remain
stable which results in a declining proportion of learners in vocational education

Adults can take part in any form or level of itdvided within the school systeinAs concerns
training programmes, levels of qualification, curricula, quality assurance and assessment, no
distinction is made between young IVET students and adults. Most schools offer part time and distance
courses sud#tble especially for adults (these courses usually last one extra year). However, the
participation of adults in these formal forms of study is rather low.

Target groups

1 Interested individuals applying for the recognition of a qualification

1 Authorisingbodies (mostly other ministries different from the Ministry of Education)

1 Authorized persons/bodies (the examiners, ie. persons who verify professional qualifications,
must meet the competency requirements set out in the assessment standard of the relevan
professional qualification, and material and technical equipment for the execution the
exam).

(®) The rest 24% of upper secondary graduates represent those of general programmes (only ISCED 3A level concluded with
maturita).

®)Thesocallea OK22f aeadisSyQ Aa | aeadsSy 2F a0Kz22f&8 6dzyRSNJ NBaLkRy
of providing formal education to the children and youth leading to a qualification level (IVET).
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a- Organisations involved and stakeholders (demand and supply side)
Supply side:

1 The Ministry of Education, Youth and Sports coordinates the activities of caedtrahistration
bodies, approve, amend, repeal and publish the list of complete vocational and vocational
gualifications broken down according to the competences of authorising bodies, approve,
amend and repeal qualification standards and assessment stda@dad support the activities
of the Board materially and financially;

9 Authorizing bodies (other relevant ministries) decide on granting authorisation to an applicant
who is legally entitled to be granted authorisation provided that he/she satisfiesradittans
for granting authorisation, monitors exams, maintains records stipulated by the law and
provides them to the National Institute for Education and participates in preparing
qualification standards and assessment standards.

1 Authorized bodies (schaml associations, firms, public or private providers of continuing
education etc.) assess learning outcomes of learners (exam applicants) regardless of the
method they were obtained.

1 Stakeholders (chambers of employers, associations, representatives ofolsclamd
universities) participate in preparing qualification and assessment standards.

1 National Board for Qualifications is an advisory body of the Ministry of Education, Youth and
Sports in the field of qualifications.

1 National Institute for Education admisters the information system NRVQ and in cooperation
with the National Board for Qualifications, the Ministry of Education, Youth and Sports,
Ministry of Labour and Social Affairs and other stakeholders prepares qualification and
assessment standardsulsmits them to the Ministry of Education, Youth and Sports for
approval and publishes them on the NRVQ information systemwat.narodnikvalifikace.cz

Demand side:
1 Interested individuals

How it isorganized

The legal framework for the NRVQ is governed by the act 179/2006 Sb., on the Verification and
Recognition of Further Education Resliltse Act (effective since 2007) defines tational Register

of Vocational Qualifications(NRVQ)that contains descriptions of qualifications in the form of
standards for the so called (a) vocational and (b) complete vocational qualificatiomeent years,

these have been gradually developed nearly 850 vocational qualifications of the total plar®@d 10
1100 (state to December 2015). All the so far approved standards and related information are
published in the NRVQ information system (see English version at
http://www.narodnikvalifikace.cz/erus) The English version provides simplified descriptions of
vocational qualifications. Detailed descriptions of competences as defined in assessment standards are
available in Czech only (in the Czech version of the portal)

The development of the NRVQ takelsice through the creation of partial qualifications by sector
councils, in which employers and other actors in particular sectors. The sector councils monitor the
coverage of their sectors by vocational qualifications and propose, with reference toatienal
System of Occupations and the needs of the labour market, new vocational qualifications as needed.
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Anyperson who has gained certain skilsd knowledge in some vocational field may, after meeting

relevant requirements, acquire a nationally valid certificate of the respective qualification that is
recognized by the employers. Distinction is made between vocational and complete vocational
gudlifications:

- Vocational qualificatonA & RSTFAYSR |4 aloAfAde 2F | LISNB2Y
GAGKAY +y 200dzLJ GA2yéd LG O2NNBalLlRyRa G2 OSNII
installation of lifts, manufacture of upholstered seats, sports massage, flonsargement, cold dishes

catering, production of ice cream, etc.), but does not cover the whole occupation.

- Complete vocational qualifications defined as a professional competence to duly perform all the
tasks within an occupatiofe.g. pastry chef, hadresser, plumber, economist, engineering technician,
etc.). They are equivalent to qualifications acquired within IVET.

To obtain vocational qualification, the applicant needs to demonstrate all competencies listed in the
qualification standard of the Na&inal Register of Vocational Qualifications. Verification is carried out
by means of examination implemented by the-called authorised persongoften schools) Upon
passing the exam the person gets a nationally recognized certificate of a vocatioliti¢afien.

7 Authorised persons are licenced by the so-called awarding bodies, which are organisations of state
administration relevant to the given field (ministries or the Czech National Bank).
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Acquiring complete vocational qualifications, that is equivalent to those acquired within formal schools
system, is more demanding process. It is necessary to acquire all relevant vocational qualifications.
This allows for the trade licencetime field. If a person wants to obtain also the respective qualification
level, the same as awarded within IVET, he/she must subsequently pass an examination required for
the corresponding field of study within IVET (certified by igturita or vocationalcertificate) at a
school. It is so far just rare to acquire complete qualifications in this manner.

A significant step towards interconnecting the Czech qualifications and the European Qualifications
Framework (EQF) was the approval of the National Raféng Report by the Czech Government in
July 2011. As a direct consequence, as of July 2011, all qualification standards for vocational
gualifications are submitted for approval to the Ministry of Education, Youth and Sports in both Czech
and English veisns.

Diagram ¢ Processes of recognition and validation of learning outcomes

Recognition of learning outcomes scheme

Authorization
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I [
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and others)
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VQ = vocational qualification ‘ Interested Individuals ‘
Source: NTF.

Continuing (vocational) education programmes provided outside of the formal school system usually
respond directly to the demand of the market. Upon development of programmes existing national
registers may be consulted, e.g. the National Regiof Occupationswww.nsp.cz or the National
Register of Vocational Qualificatiomza(odnikvalifikace.gz Since 2009, the providers of the retraining
programmes (accredited within the active labour market polioust link the content of these courses
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to the National Register of Vocational Qualifications, thus, the successful participants can get a
nationally recognised certificate.

What worked and why

The NRVQ has been developed within two projectfir@nced bythe European Social Fund and the
state budget of the Czech Republibe first one concentrated on the design and pilot implementation
was developed as a project of the Ministry of Education, Youth and Sports iR2R08%The NRVQ
Development In 2009 anew projectThe NRVQ Development and ImplementafldWRQ 2) started,
was implemented by the National Institute for Education. The second project finished in 2015.

Both projects strengthen substantially the role of the social partners (especially emplayersheir
involvement in the area of setting the content and structure of qualifications. They also support the
development of educational programmes leading to qualifications and integration of initial and
continuing education.

Constraints

The demand fothe recognition of vocational qualifications in majority of fields develops rather slowly
due to low awareness and maybe also costs and complexity of examinations. Policy measures are being
implemented to further promote the system and enhance awarermsd it is expected that the
number of applicants shall increase.

Impact and Replicability

Labour market requirements described in the qualification standards for complete vocational
gualifications will gradually play a key role in creation and revision of the ifvitiahtional) education
curricula too

Contact details

Address:

blFridAz2ylf LyadAddziS F2NJ 9RdzOF A2y oO0bt NPRYN gaidl @
Education Counselling Centre (Centrum kariérového poradenstvi)

Weilova 1276/6

102 00 Prague 10
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HVE in Sweden: Partnership and Quality
Under a Common Agency

Victor Tanaka

Introduction
1. In OECD countries, providerst¥Eare an
increasingly importantset of institutions in
providing professional qualifications to meet
future labour market needs.
2. From a national perspective,

a. from the startMYHhas showed
increasingoopularity amongst students
as well as potential providers; and

b. quality controls, evaluations, and a
recent quantitative study showgood
results.

3. From an international perspective, an OECD
study emphasizes MYas$

a. I aadzO0S aa Fnitk o aAG2y13D
bottom-up andentrepreneurial
approacheswithin a publicly funded
FNFYSG2N] €T

b. & model withstrong linksto employers
and labour market needagainst a
background in which most vocational
provision has been very separate from
SYLJX 2 & S Nderéfdre, Y R

c. d Y 2 R&Eiby morexportable
than other models whose success in
national contexts depends heavily on
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Summary

In OECD countries, providers
of Higher Vocational
Education and Training (HVE)
are an increasingly important
set of institutions in providing
professional qualifications to
meet future labour market
needs (Cedefop, 2012). In
Sweden, since 2009, the whole
setof HVE programmes has
been gathered under a
common state agency (MYH),
with common rules for, e.g.,
quality control, workplace
learning, and mandatory
partnership requirements for
providers Potential providers
are chosen according to
procedurs, and granted
providers may be private
actors, municipalities or even
universities. Following positive
results from evaluations, and
increasing popularity amongst
students and potential
providers, the number of
students enrolled in HVE have
increased considerably. At the
individual level, a recent
guantitative studyshows
positive results regarding
employment and income
figures for graduates. From an
internationd perspective, an
OECD evaluatiostresses that
MYH is ssuccessful
institutional innovation that
may be relatively easy to
replicate, promoting strong
partnership on the labour
market and the provision of
programmes of high quality
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RSSLIt & SyGiNByOKSR Odzf GdzNIF £ SELISOGI GA2Y
Context and setting
The share of people who have attained at least upper secondary education is relatively high in
Swedenin an international comparison, in total (8 yearsyet particularly when excluding the
younger share (284 years) of the populatiohe attainment of tertiary education is high as well
from an international perspective. Vocational educatiat the upper secondary or pesecondary
non-tertiary level is at the OECD average, yet with the male share considerably above the OECD
average and the female share somewhat below.

In Sweden, the educational system is rather cohesive up to the secosclaoyl level. Before

secondary school, students choose and apply amongst a set of national programmes, of which twelve

are categorized as Vocatiorialucation andlraining ET). At the postsecondary level, there are

numerous programs of higher vocatial education Ve > Y SI yAy 3 GKI G GKSaS | NE
nondzy A SNRAGE& LINPINI YYSa Oftz2asSte O2yySOGSR G2 ftlo
the educational domain dflyndigheten for yrkeshégskdla {iS&lisiiNational Agency for Higher

+201F GA2Yy It 9 RdzOMYH, ®hth is réspaid@blé foy/agindinisgaging the provision of

certified and qualified HVE. In addition, there are also a large number of professional higher

SRdzOF GA2Yy ljdz- t AFAOLF A2y a [lAbal iheldvéls ofithe 8duGtfiodaN a | y R
system in Sweden, the vast majority of education is publicly provided and tuition free. To a large

extent, the supply of educational programmes from the secondary school level and above is

determined by what Swedishugients demand. HVE programmes are an exception in this respect,

as MYH is formally stipulated to take labour market needs into close consideration when choosing its
supply of educational programmes.

The Swedish economy is exporiented, with nearly hHi of its gross domestic product depending on

exports abroad. The manufacturing industry is thus an important element of the economy, and
GGSOKy2ft 238 YR YIydzZFII Oldz2NAy3IE Sy3aAF3ASa | o62dzi 2y S
by MYH Myndigheternfér yrkeshdégskolan, 201%. 15). The public sector is another dominant

feature of the Swedish economy, and the third largest set of programprmsded by MYH sorts

dzy RSNJ G KSIf GKOIFINBZ ydzZNEAAY3a YR a20AFf 2Nl ¢ 02¢
SYNRftfSR® ¢KS fINASad aSid 2F LINRPINIYYSas o0& Tl NE
percent).

Description
Reason for inclusn

As argued by Kuczera (2013, pp-183), HVE equips a substantial share of the labour force in OECD
countries with professional qualifications to meet present and future labour market needs. The
OFGS3A2NE GiSOKYAOALl ya | yrie mostchldlinked t8 postid@®Ti&yd a4 A 2 y |
VET, and while accounting for 15 percent of EU employment, the category is expected to generate

nearly two thirds of total employment growth between 2010 and 2020 in the EU (Cedefop, 2012). In
Sweden, as representdry MYH, HVE has been growing for some time now and during 2014 there

were almost 1900 individual seats to be applied for. On average, more than two applications were
received for each seat that could be applied for. In 2015, the national governmentiacesd that

MYH will expand by another®)0 seats during the next two budget years, explicitly to address skill
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shortages andanatchgrowing inefficiency on the Swedish labour mark8&wfedish Government,
2015).

In several aspects, MYH appearsstand out as a successful institutional innovation, both in
comparison with other segments of the Swedish educational system (Lind and Westerberg, 2015) as
well as from an international perspective (Kuczera, 2013002 NRAyYy 3 (2 a, | Qa SadAy
LI NI 2F GKS | 3Sy 08 avbut §6adrrdert of the HYE graddaR$ weleB@Bpyed 3
or selfemployed one year after graduatioAs conpared to the figures before the graduates were
enrolled in the MYH programme, it corresponds to an increase of about 20 percentage points. And
while impressive in itdf, another successful result is that this particular type of education ajggear
improve mostly for the groups of students with least favorable figures before enrollment. This means
that MYH programmes feature a catabp effect, were young women, foreigvorn, and students

within technical programmes (ICT, and technique and meactufing) improve mostly as of

employment and income figurea , | Qa@luatésalso appear to stand ouih comparison with

graduates with a degree from tertiary school, with equal employment rates after controlling for
individual characteristics (Lind and Westerberg, 2015). A degree from tertiary school does have a
substantially stronger positive effect omcome, yet not surprisingly as it is a longer education which

in general is attributed both higher status and quality.

Type of VET and policy

MYH was established in july 2009 as an overarching state agency. It was instituted to solve the
previously addresed problem of how to bring together existing MEdgrams at the postsecondary

level. MYH followed oand, for an overlapping period, also gathered the set of programmes offered

by the preceding agend¢valificeradyrkesutbildning KY, which was estaliiisd on trial in 1996 and

set up in permanent form 200Linder the new administration, a number of different prograwere

given a new and common institutional status, for example allowing its students access to the national
study loan system (CSMW)ost importantly, however, the reform was targeted to strengthen the ties
between studies at this level of education and forthcoming (or at least existing) demands on the
labour market.

¢KS LlzN1J2asS 2F GKAA& LR adasoOsdo/die pabrarnBsdeCatedish 2 y I £ F 2
GKSNBE SYLX 28SNE YSSi akK2NIlF3aSa 2F ljdz2 ft AFASR 1 02
SRdzOF A2yl f &aeadsSy Ay GKFG AG 2FFSNAR aaKz2 NI SN LN
practical learning through woptace learnig and a high level of involvement from the parties of the

g 2 NJ A y(l3nd &ndl WeSterberg, 2015, pd8) ¢ KS | LILINRB I OK Yl & o6S &aSSy I a
postsecondary institutions to deliver short cycle cargeNA Sy 1 SR LINRINF YYS&aé¢ G KI G
couri NAS&asx fA1S &aSRdzOI (Wia Aust@lR,fpfofssidhdl coleges@dy 3t | Y RI ¢!
Switzerland, professional academies in DenmBachschulem Germany, polytechnnics and junior

colleges in Korea, and community colleges in the United StateslanflIC Rduczera, 2013, p. 18)

¢tKS {6SRAAK @FNAIYy(GS K2gSOSNE daAada RAAGAYOGADS Ay
funding stream, such that it can be delivered by many providers both in the public and private
aSO02NE O

Almost two of thregprogrammes offered correspond to two years offirhe studies. The vast
majority of programmes range between one and three years ofifukk studies, yet both longer and
shorter programmes may exi@¥lyndighetern for yrkeshdogskolan, 201 16) Theshorter length
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and practicallyoriented focus of the programmes that MYH offers imply that these are narrower and
less theoretical as compared to those pursued in tertiary school. To be eligible for MYH, a general
basic requirement is that the student musave a finished degree from secondary school.
Nevertheless, the educational provider may make exceptions from thigauig to 20 percent of

the students enrolledNlinistry of Education and Research, 2009, 3 kap A€ha complementhe
educaional provider is free to set up additional eligibility requiremerBr(stry of Education and
Research, 2008, p. 45). For instantés may imply screening on the basis of grades from secondary
school, specific experience from the labour market or fffieearlier studies, and ad hoc tests
designed for the particular program.

Target groups

2AGK | YF22N) 32+t 60SAy3 (2 GLINRGARS LRaGaSO2yRIN
YIN]SGé daAiyAraidNRB 220089pR)etaindt grolp dMYR is bréad iSdeed D K

As pointed out by Lind and Westerberg (2015), the offered supply of educational programmes caters
to, for instance, professionals in need of further training and education or those who are pursuing a
new professional caree Another important target group is recent graduates from secondary school,
and an explicit aim is to attract individuals which otherwise would not have continued to study after
secondary school. In comparison to students in tertiary school, MYH studengéson average

enrolled at a higher age (23 years as compared to 21), they were to a much higher degree employed
before starting their studies, and they had considerably lower school grades from primary school. In
general, MYH students may be consideraelatively strong group according to socioeconomic
indicators, yet not as strong as those choosing to study on tertiary school (Lind and Westerberg,
2015, p. 16).

Organizations involvegstakeholders, and howYHis organized
The organization of MYH, dithe stakeholders involved in its activities, may be described as follows:

¢By being assigned the tasks of control and evaluation of aled&dation at the postsecondary

level in Sweden, [MYH] is expected to stand as guarantor for the quality of thisuper type of

education and training. Providers of education at this level may be firms, municipalities and even
universities. Irrespective of the provider, each program that [MYH] accepts to give state grants has to
establish a directory involving regsentatives of the working life, including a student representative.

The authority is responsible for evaluating both the quality of the granted programs as well as its

results. Thus, for instance, assessments of the@&ib are made systematically, theiga constantly
2y3A2Ay3 LINRPOSaa 2F LKeaAOlft adzISNBAaA2ys aiddzRSyd
report flaws, and, in extreme cases, [MYH] has the authority to cancel a pra@giBanaka, 2015, p.

8)

As a state agency, MYH isregulated G 1 1 S Y SH &&eEE R § GKS LINPINI YY!
GKS ySSRa 27F ljdZ2 t ATASR YIYyLR SN 2y (K018l 62 dzNJ Y
LJP MMO D CKSNBF2NBSX d200dzl GA2Y I f Fylfearaég KIF@S
was set up in 2009, amounting to about 120 separate analysis by the end of 2013. These analysis are
important elements in supporting MY@&decisions on whether to accept or not accept applications

for grants to start a program. Another basis for takinggé decisions, and a more recent kind of

analytical outputs the reporté w S 3 Xetngrldd for skills and education within M&YH
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(Myndighetern for yrkeshdgskolaB@14b)). In particular, the purpose of the report is to make

assessments of forthcoming neealsthe regional (county) level, to support decisions on where to
F€€20F3GS LI NIAOdzAE F NJ LINPANI YYSad 'a gAGK GKS a20C
Analysis and Informatio.Ml) gathers information from a number of different sources, inahigdi

labour market forecast at the national and regional level, and analysis provided by different trade
associations. To some extent, interviews with specific employers and interest groups may be carried

out to complement the available LMI (Myndighetern fiikeshdgskolar2014a, p. 11). Under 2013,

1185 applications were received and considered by MYH and more than two thirds of these were

rejected (Myndighetern for yrkeshégskolan, 2015, p. 11).

What worked and why

Ashas been argued previouslyoth in Sweden and in otheDECD countries H\Agpears to account

for an increasingly important set of institutions in providprgfessional qualifications to meet

present and future labour market needs. Sweden, the recent government decisioretgand

MYHR activities under the next two budget years may be seen as a continued political recognition of

GKS AYLRNIFYOS 2F a,l Ay FRRNBaaAy3a Fdzidz2NB I 62d
number of applications to MYH (for grants to organize VETranog) and the number of students

enrolled has increased considerably after the economic downturn in 2011.

Il O0O2NRAY3 G2 GKS fI13G§Sad h9o/5 S@Ffdad GA2yT a, | I LL
from students, support by employers, and interesy 2 y 3 02 RAS&a ¢AaAKAYy3d (2 NYzy
Ga02LIS F&NI I0RR G2WINBLINBY SdzNA £ F LIINRF OKS&d GAGKAY
2013, p. 18). In particular, the report highlights the achievement of having implemented a model

which appeas to have created strong links with employers as well as with present and future labour

market needs. Based on the view that traininghe workplace is a valuable featutgo train and

develop soft and hard skills, for potential recruitment, and asaxyfor employer needs or skill

shortagex MYHA a Yl YRIF 02NB LINAYOALX S¢ Aa I NHdzSR | a {(Se@
LINE JARSNAE YR SYLX 28SNREEY

GENIAYAY3 LINPOARSNE dzy RSNARGIYR O0KFG Ad A& | O2yF
while employers for their part appreciate that if they do not offer training places, then the publicly

funded training from which they benefit will be diverted to other parts of the country or other

sectors of industry. This principle not only supportkplace training with all the benefits that

follow, it also has the power to foster local partnerships between vocational programmes and

employers with all sorts of spioff benefits¢ for example in sustaining the familiarity of the teaching
professionvk 6 K GKS ySSRA 2F Y2RSNY AYRdAZAGNE ®E GLIP MU C

Another key ingredient in the model is that MYH is assigned overall responsibility for HVE at the
national level. As a result, the agency has developed a humber of instruments in responding to this
fundamental anl demanding requirement. This includes regular inspections of programmes; the
principle that educational providers are directly responsible for the quality of the programmes they
offer; a system of personal contacts between providers, students and tutomsgithe workplace

training; and the use of followp questionnaires targeted to students and training instructors
(Kuczera, 2013, p. 20). Notwithstanding its potential, OECD (2010) has pointed out that a system for
assuring a minimum level of qualityworkplace training is important, to prevent the exploitation of
students as cheap labour and to avoid that too narrow and-Bpacific skills are formed. The overall
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assessment is that MY@isystem fogualification controlis functional, and that it apgars to work
well also regardingvorkplace training The two OECD evaluations that have been carried out
(Kuczer&008 and 2Q.3) point in this direction, and so do the results from the foHop
guestionnaires that are regularly carried out by MYH. Regentbreover, the first econometric
study has been carried out by Lind and Westerberg (2015), allowing a more careful and
comprehensive evaluation of the value added by HVE at the individual level. As previously
commented, the results show significant aredatively strong positive effects on income and
employment.

Constraints

Two intrinsic problems appeao be builtin into the approach adopted by Sweden, as implemented

in 2009 through the reform which established MYH. Both have to do with the need to forecast future
f162dzNJ YFN] SG ySSRaxX yR GKS FTANRG Alinited Walugi G K
G2 GKS a200dzldr GA2y Lt Fylfearaéeé oKAOK | NB OF NN
extent, this seems to be the result of an essentially positive aspect ofdwédic approach, which is

to provide educational programmes whiahe closely knit to the labour market and its needs. In
pursuing this value, the domain of applications to provide a programme oftensdateglatively

narrow and specific skill$his is good news, given that labgnarket needs tend to be specific and

S
RS

S
R

nonil KS2NBGAOFE S YR AT 2yS AYGSNIINBGA idtkeh & 2 dzi 02 Y

labour market. Rather, the problem is that available forecasts, seemingly without exceptions, do not
operate at the ével of occupational detail which is often addressed by MYH. The bias towards
building strong partnerships seems to, at least partly, deal with this problem: in the absence of
available forecasts on a specific occupation, soft information which resulttirernontacts with
stakeholders mayjo some extent substitute the absence of formal forecasts.

Presently, moreover, an attempt is made to provide forecasts at the regional level to directly address
the specific LMI needs of M¥Hhe second, andlosely elatedproblem is that the approach for
providing educational programmes is demasgide driven Asan external application is a necessary

(yet not sufficient) prerequisite to start and run an educational programme, appliers must be well
informed in orderto allow this part of the skills supply system to function well. Actors which are

most qualified in providing VET programmes are not necessarily the actors which are most well
informed on future skills needs, so the existence of relevant and easily dedillsth on future skills

needs seems to be a key component in allowing MYH to function optimally.

Finally, a shortcoming emphasized by Kuct2t43) is that the programmes offered by MYH are

largely inconsistent with tertiary education. This implies ttiere is an overly large threshold to

further educational attainment for those with a degree from MYH. This may not only deter further
educational attainment by individuals which are essentially motivated to do so, it may also appear as
a disadvantage fandividuals considering to pursue a degree from MYH.

8 Following thenational government mission éstablishmenRegionalCompetence Platforn{Regionala
kompetenspl#fiormar), in 2010,regional governments have developed different approaches to foresee
forthcoming skills needs. A collective approach, involving the largest urban regions in Sweden, Swedish
Statistics and other actors, has developed a formal forecastithglwhich is now being adapted in an attempt
to cater to the taxonomy of MYH.
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Impact and Replicability

The model for HVE that Sweden implemented in 2009, through the establishment of MYH, has two
important pillars. One is that it relies on a national and overarching systemuabdty control, and the
other is that it stresses the importance of partnership with, and close relation to, the labour market
and its needs. In comparison ebher parts of the Swedish skills supply system, it stands out as a
unique feature to havehese two elements as prominently emphasized within a single yet national
administration? MYH employs a number of approaches and procedures to assure quality control and
to induce strong and relevant partnerships. It is particularly interesting to notetitieabasic

approach appears to work well, and has been implemented relatively rapidly, even though the
Swedish skills supply system has no strong tradition in pursuing these two important aspects of the
VET system. The OECD have thus emphasized thaasiedlements of the Swedish model are
probably wellsuited for replication outside the Swedish context:
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employers and labour market needs against a backgramimehich most vocational provision has
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development of vocational provision, and often attribute many of their difficulties to the lack of any

historical tradition of sue engagement. HVE may therefore be a model applicable in these contexts,

possibly more exportable than other models whose success in national contexts depends heavily on
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VET Plusz The Dual Course of Sudy

Daniel Kahnert

Introduction

The Dual Course of Study combines university level
higher education and professionahining into a

single course, which seeks to provide an optimally
balanced combination of general education and
competencedevelopment as well as applicable
professional skills. This concepsponds to ateadily
increasingdemandin Germanyfor employees with
higher level degreest thetimes whentraditional
higher level education institutions in Germany,
namely the universitiesjo not provide professional
vocational education and training. How do these two
aspects relate to each other? There is a problem that
most of the young university graduates, while being
well-educated, at the same time severely lack tangible
professional skills. Overall, an educatbpath where
higher education certificates and vocational training
are combined is largely underrepresentated in the
German system. What the concept of Dual Course of
Study tries to provide, is a way for companies to get
access to and hire young professads with both,

higher level education and immediately usable
professional skills.

This combination of higher education and
professional skills is scarce so far, as the two
dominant adult education fields, university education
and dual vocational trainirgg each alone usually do
not yet provide both to an equal extend.
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Summary

Dual Studiesepresent an
innovative approach to
combiring higher education
and vocational training into
one study. What seems to be
a very good idea to provide
well-trainedandhighly
educated professionals for the
German labour market, isot
yeta fully developed and
coherent concepand further
improvements necessary.

This concepthowever show
great potential and are well
worth looking at asa good
example foradvancing
German VET and labour
market related policy.

Overall, the Dual Studies in
Germanyshow posiibilities of
addresing problems in
historically grown structures
in the VE¥Bystem, which are
consideredy some actors
rather hindering than useful
approach.



Context and setting
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Germany and was initiated to have a stronger linkage of scientifiehigducation on the one hand
and practice training on the othdrand combined in one type of tertiary education. This approach
was the basis of the founding of the so callec I O K K 2 O,KlgoQuiodrt aS yhiersities of
applied sciences. See Figurtamore details on a classification of the three basic ideas of a
university based education.

Dual Courses of
Uni it University of Study
primarily Applied Sciences combination of
theoretical, higher primarily theoretical theory and practice,
education, low but strong practice scientific and

application focus, focus on scientific professional
little to no practice education, some education, large
phases practice phases mandatory practice
phases

Relevance of practice in higher education

Figurel: Relevance of practice in higher education in Germany
Source: Own elaboration

In this figure, universities of applied sciences are classified as an own type of higher education,
although they also are providers Dlual StudiesThis is due to the fact that not all studies at such
universities can be classified as dualfact, manyof them are still primarily theoretical with an
increased share of practice phases (compared to universities) and a stronger focus on practical
relevance of the content.

Traditionally, higheuniversitybased education in Germany was not supposed toibecty

preparing for specific fields of work. Going with the idea of Alexander von Humboldt, higher level
education is supposed to be an end itself. The goal is to become-adusiated citizen with broad
knowledge and widepread abilities. The refereasystem for such education is much rather
academic knowledge processing and intellectual thought and reflection, than professional activity
and applied knowledge and competences. The latter has traditionally and until today been the
domain of the dual VESystem in Germany where young adults are practically trained in a specific
occupation, learning to master the important tasks how to solve the common problems in their
future job.

With the rising demand for university graduates however, also came thexddror young

professionals with both, higher education and professional skills. This demand today is supposed to
be met, by the universities of applied sciences as provider as well &utleStutesas conceptTo

date, about 30% of all German studestsdy at universities of applied sciences (Wissenschaftsrat
2010), while only about 3.3% are imaal StudyWissenschaftsrat 2013). These numbers show, that
the Dual Studiesre not yet a widespread concept and are not pursued be a large number of
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students. The concept itself nonetheless is innovative as well as interesting in the context of ensuring
skilled personnel for a labour market with an increasing relevance of highly complex jobs and tasks.

Description

While the termé 5 dzl £ S & is{wélidzRablishéd and widely used to describe Eheal Study

concept, is it a rather vague term. This is because there are many different concepts following the
idea of aDual Studyach in a different wayAlthough most of them share that they ttg make it

possible for students to obtain higher education as well as professional skills at the same time, they
differ to such a large extend that it is well worth looking at the variety of concepts under the label of
G 5dz £ Sa . TalledzRikedafderview of a classification of concepts, with different approaches
to introduce practice and work into a study and integrate one into the other.

Tablel: Classification of DuaCourses oftudy in Germany

Individual Locus of Education andractice
Educational
Stage Intertwined Parallel
Including . . . - . . . -
. Integrating Professional Vocational Traini| Alongside Professional Vocational Traini
c Professional
§e] o (Bachelor) (Bachelor)
= Training
(&)
>
i
= Including Integrating Practical Activities Alongside Practical Activities
= Practice (Bachelor) (Bachelor at Uni [of Applied Sciences])
£ Phases Structured Training at Practice Partner| Including Mandatory Traineeship/Internsh
- Including Integrating Occupation Alongside/Integrating Occupation
8 Professional (Master/Bachelor) (Master/Bachelor)
S Activity Including Structured Reference Frame without Structured Reference Frame
©
w
g
= : AlongsidePractical Activities
= Including . . _ : ; ; , ,
w . Integrating Practical Activities Including Traineeship/Internship or Practi
Practice
Phases (Master/Bachelor) PhasegMaster/Bachelor)
without Structured Reference Frame

Source: Own elaboration based on Wissenschaftsrat 2013, pp. 9.

As shown in Table 1, there are numerous waysDhal Studiesan actually be designed. Table 2
delivers a more in depth explanation of the different approaches.

The major differences are

a) the wagthe practice phases and the theoretical parts of the study are brought together and
integrated in terms of caent and

b) how the two aspects of thBual Studyare organized in terms of quantity, locus, formal
acknowledgement and partner communication.
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Large differences in all these aspects exist in different studies that can be done in Germany at
different educational institutions, which offdbual StudiesSuch differences are possible, because

the

the term Dual Studies is not protected and can be used rather freely to describe a study concept,

which however loose, structured or unstructured intertwines theang practice.

Table2: Explanations for Classification of Duaburses ofstudy in Germany

Study Alongside Professional Vocational Training

Students do a fullime study alongside a vocational training in the dual system,viithout any
structural connection between the two. The full study requirements have to be accomplishe
there are no transfers of accomplishments from one (VET) to the other (study).

Study Integrating Professional Vocational Training

Vocational trainig in structurally integrated into the study. Study and VET are structurally
institutionally intertwined (contact and exchange of university, practice partners, schools, etc
accomplishments in the VET are relevant and taken into account for tldg.st

Study Alongside Occupation

d and

and
) and

Full or parttime study, which is doni parallelwith a regular job. There are no structural or content

related links between study and job. The full amount of credits/accomplishments has to be ac
in the study.

Study Integrating Occupation

Full or parttime study, which is closely related to a regular occupation. Content and structure of
and occupation are intertwined and there is a regular exchange between employer and edu
institution.

Study Alorgside Practical Activities
A study with extensive practice phases, which are not structurally related to the content of the
Practice phases do not count as study accomplishments.

Study Integrating Practical Activities
Practice phases are largisan in regular studies and are closely related to content of the study (g
mandatory internships). In additigrthey count as study accomplishmenénd are structurally
supported by the study program (via exchange of practice partners and educatiibutios).

Study for Further Education
To take part in this further type of study, an initial study or accomplished VET is mandatory. Th
of academic further education does not equal further professional adult education.

hieved

study
cation

study.

ften

is type

Source: Own elaboration bad on Wissenschaftsrat 2013, p.9
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Looking at which different areas of study are most important in Dual Courses of Study, it becomes
very clear that there are two very dominant fields: Engineering and economic sciences. Over 80% of
all dual studies areovered by these two fields. Two other fields which are increasing in importance
but still concentrate much less students are social work/social pedagogics and computer
sciences/informatics.

Another aspect to look at is who the providers of Dual Studitisadly are. While the universities of
applied sciences seem the logical provider within the system of higher education, figure 2 shows that
even if they indeed are the largest providers of Dual Studies, Vocational Academies as well as other
(mostly privae providers) also hold a large share of the total offer. Especially the field of private
providers is growing. The large increase since 2010 can be explained with a statistical change, where
the BadenWuerttemberg Cooperative State Universigne of larget providers was moved from

Y+20FdA2yFf 1 OFRSYASaAaQ (2 WhiKSNDR® +SNE 20 0A2dza

universities among the providers.

Figure2: Providers of Dual Studies in Germany
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Source: Own elaboration based on Wissenschaftsrat 2013

What works?
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Many of theDual Studyraduates immediately find a job at one of the companies which served as
practice partners during the study. In fact, in some cases the students are already contracted during
the study or even right at the start. Because of that, most graduates havdiféesslties withfinding

a job than many other university graduates, even if not contracted early at a partner company. In
general,Dual Studgraduates are valued as very well educated and qualified. It is often
acknowledged that a dual programeans a high work load and requires the students to invest a lot
into the study. Thus, this type of education is generally highly regarded,a\Bachelor level.

TheonlineLJ2 NIi I £ & ! dza 6 A f R Jiy Aprofectzhat wad ftirdéd byythe \Garman dza
government until the end of 2014 and providesdepth information abouDual Studiegn general as
well as individual offers at numerous different providers in a database. Such a central point for
information &out the concept, partners and contacts is very valuable for promoting the idea and
helping interested students to gather information. It also provides statistical data on many different
aspects such as number of students, number of studies, and numipeowitiers. Since 2015 the
project is run by thé-ederal Institute for Vocational Educatiand Training (BIBB)

Figure3: The OnlinePortal "AusbildungPlus(TrainingPlus)

G¢KS 1 dzaoAf Rdzy 3t £ dza 0 ¢ MierAey datgbade to gzavide infiNBa80o8 Gnitraieg S&a | F NB
programmes which offer additional qualification in combination with vocational training and about dual

courses of study which combine university studies with vocational training in Germany. The pfajedéd by

the Federal Institute for Vocational Education and Training. The centrepiece of the AusbildungPlus project is a
database that contains information on training programs offered by enterprises, universities, chambers of
commerce and vocationalk2 2f & gKSNBE GNIAySSa FyR aiddzRSyida OFy OdzN

Source: https://www.bibb.de/de/ausbildungplus_index.php (accessed: Jan. 2016)
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